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CHAPTER I 
INTRODUCTION 
Language is a vital part of every day life. In fact, it is the 
very thing that might save our civilization from destruction by countries 
with whom we have been unable to communicate adequately. The work of 
the United Nations in securing world peace would be simplified if nations 
could really c0111D1unicate adequately and thus understand each other's 
problems. Many ills of the world could be solved more easily at the 
conference table. 
Language is more than a subject or a means of intercommunication. 
It is a means of thinking, of reasoning and a means of transmitting 
attitudes and ideals to others. 
The Problem 
Language presents a peculiar problem due to the fact that when the 
child comes to school for the first time he has already established a 
habit-pattern of speech. There is much to be unlearned as well as learned. 
It is the school's purpose to refine this ability of the child. He must 
develop new skills in the areas of listening, talking, reading, and 
writing. Only with the development of these skills can he communicate 
and understand other people's ideas and beliefs. Teaching these skills 
is not simply equipping the child with the tools of learning -- it is 
shaping the child's mind,attitudes and feelings. 
The language arts have always had a prominent place in the curricu-
lum· at all levels, and the school has accepted the responsibility for 
2 
teaching this area, which includes oral and written language, writing, 
spelling, reading, and listening. It is only recently that educators 
have come to realize that the language arts constitute a single pattern 
of interrelated skills which, it seems, cannot be learned well separately. 
They also recognize that the ease with which a child 
masters the language arts and his facility in the use of 
them have direct influence upon his personality and 
behavior as1well as upon his later social and economic 
efficiency. 
In this paper the writer is concerned with developing a language 
program only, with the listening, speaking and writing aspects of the 
language arts program in the first grade. The length of this paper does 
not permit a study of teaching of reading which is a major part of the 
language arts program. Neither does space permit a detailed study of the 
teaching of spelling and writing. Since many children in the first grade 
have not had the advantage of kindergarten and realizing that all children 
do not mature at the same rate, the writer organized a program that will 
reach into the less mature level and extend to challenge the more mature 
children in the first grade. 
In any activity there is usually an opportunity for children to 
work at their own level of maturity and advance at their own rate. 
To the writer it is questionable whether any area in the curriculum 
contributes more than the language arts area. Since language instruction 
develops significant skills essential to an individual in a democratic 
1Ruth G. Strickland, The Language Arts in the Elementary School 
(Boston: D. C. Heath and Company, 1951), p. 14. 
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society where it is important to think clearly, listen effectively, 
communicate efficiently, and read critically, the writer believes improved 
instruction in this area is also important since language serves as a 
vehicle of thought as well as a transmitter of culture. 
While the teaching of reading has achieved a high level of profi-
ciency, the instruction of the other communication skills lags far behind. 
Realizing that effective connnunication is so vital to our individual, 
as well as to our national progress, the writer is concerned with what 
constitutes an effective language program for the first grade. 
Test results often show that children in intermediate and upper 
grades score low in language. There is also evidence of low achievement 
both in high school and college English classes. This can be seen by the 
necessityof the great number of students required to take pre-entrance 
English classes. 
The importance of language experiences in the primary grades has 
been generally recognized. 
Research indicates that the patterns of oral language 
are largely established before the age of eight years. By 
that age, most children have asquired the ability to express 
themselves in the various forms of sentences and to speak in 
a characteristically individual manner. 2 
While doing research for this paper the writer hopes to learn of 
new trends, methods and materials that research has discovered helpful 
to the teacher of language in the first grades. 
The writer hopes to present in this paper various activities and 
methods of motivating first grade children which she believes should help 
2Mildred A. Dawson, Language Arts Notes No. 2 (New York: World 
Book Company, 1960), p. 2. 
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to achieve the goals set forth in this paper for a first grade language 
program. 
Sources of Data 
~ ~~
The research for this paper was done at Booth Library on the Eastern 
Illinois University campus and in the personal library of the writer. 
References consulted included professional references, periodicals, 
courses of study, and textbooks, workbooks and teachers' manuals. 
CHAPTER II 
GOALS OF LANGUAGE PROGRAM 
The most thorough statement concerning the goals of education in 
American democracy was formulated by the Educational Policies Commission. 
The Commission listed: 
1. Objectives of self realization. 
2. Objectives of human relationship. 
3. Objectives of economic efficiency. 
4. Objectives of civic responsibility. 3 
The language program has an important part to play in helping each 
individual achieve the above goals. 
Langua3e is so deeply rooted in the whole of human 
behavior that it is difficult to estimate all its functions 
clearly. Any list of goals toward which the school directs 
its language arts program serves as goals for the entire 
educational program. Since communication and experience 
are the means to education and neither functions without 
language, then language goals and educational goals are one 
and the same.4 
Every phase of the language program contributes to the objectives 
of education. Tidyman and Butterfield have this to say: 
Language is as important to the development of the 
child as to the development of society •••• Language 
is a vital factor in resolving the confusion of new exper-
iences and in gaining control of the enviromnent. 
Continuing into the school years, language serves the same 
basic functions of adjustment and control, gaining refine-
ment in the ~rocess of meeting increasingly complex 
experiences. 
3Educational Policies Commission, Education for All American 
Children (Washington, D. C.: National Educational Association, 1948). 
4strickland, .22.· £!!., p. 343. 
Swillard F. Tidyman and Marguerite Butterfield, Teaching the 
Language Arts (New York: McGraw-Hill, 1959), p. 4. 
Ease of connnunication is the goal of language instruction. In 
regard to the over-all goals in elementary schools, the Educational 
Policies Connnission has this to say: 
The goals of an integrated language program are the 
same as the goals of education in American democracy. 
Language is a part of the total educational program and 
has specific duties to perform in making American education 
function properly.6 
Concerning the over-all goals of the language program in the 
6 
elementary school, the Encyclopedia of Educational Research has this to 
say: 
Our schools today attempt to prepare the individual 
to meet effectively the major demands which society is 
likely to make upon him. 7 
Emphasis is placed on oral language. 
The Commission on the English Curriculum has pointed out, 
The goals of teaching the language arts are as old 
as the ideals of western civilization. To think clearly 
and honestly, to read thoughtfully, to communicate 
effectively and to listen intelligently are as important 
today as they ever were. Yet each generation faces the 
task of interpreting these goals anew in the light of the 
conditions of its own age.8 
The Language Counnittee for the Illinois Curriculum and Course of 
Study Guide for Elementary Schools gives us the following list of general 
objectives: 
1. To help the child gain the abilities and skills 
essential to participating freely and correctly in 
such exchange of ideas as he needs in his everyday 
contacts. 
6Educational Policies Commission,££• cit., p. 25. 
7walter J. Monroe, 
of Educational Research 
1950), p. 379. 
11Language in Elementary Schools," Encyclopedia 
(New York: Macmillan Company, Revised Edition, 
8National Council of Teachers of English, Commission on the English 
Curriculum, The English Language Arts, N.C.T.E. Curriculum Series, Vol. 1 
(New York: Appleton-Century-Crofts, Inc., 1952), p. 1. 
2. To provide for continuous growth in these abilities 
by arranging a program of work which provides much 
repetition and practice on each grade level. 
3. To teach the language skills in the situation in which 
they are used, to drill as necessary. 
4. To make the program so flexible that it may be adjusted 
to the needs and interests of the individual. 
5. To use content subjects as language material. 
6. To develop desirable attitudes toward following correct 
and approved patterns in speaking, writing, and social 
behavior. 9 
Objectives !£!:. First Grade Language Programs 
7 
When a child enters the first grade,he has already been talking and 
listening for several years. It is the teacher's duty to help him 
become a better listener, a more effective speaker and in time learn to 
put his thoughts in writing. Zelma W. Baker has this to say about the 
objectives for a kindergarten -primary language program: 
The goals of education in American democracry are common 
to all children. Education functions to develop good citi-
zens. The teacher's goal is to help each child develop his 
capacity to function effectively as a citizen. Goals for a 
kindergarten primary language program are to help each child 
achieve to the extent of his capacity the ability to listen, 10 
to speak, to feel, to think, to write and to spell effectively. 
The Language Connnittee for the Illinois Curriculum and Course of 
Study Guide for Elementary Schools believes by the end of the first year 
in school the average child should have developed the following abilities 
in oral expression: 
1. To talk in complete statements, avoiding too frequent 
use of 'yes' and 'no' and short, choppy fragments of 
sentences. 
2. To tell things in the order in which they happened. 
9nLanguage, 11 Illinois Curriculum and Course of Study Guide for 
Elementary Schools, Circulation Series A, No. 32 (Springfield, Illinois: 
Vernon L. Nickell, 1945), p. 72. 
lOzelma W. Baker, The Language Arts, The Child, and the Teacher 
(San Francisco, California: Peardon Publisher, 1955), p. 240. 
3. To speak clearly and distinctly in a pleasing voice. 
4. To think carefully before speaking. 
5. To carry on a conversation without embarrassment. 
6. To dictate to the teacher a short story on some topic 
interesting to the child. 
7. To be able to answer the telephone. 
The following courtesies will also be observed if the 
program is well directed and effective: 
1. Listening intently and sympathetically. 
2. Speaking courteously to others. 
3. Refraining from speaking while others talk. 
4. Securing permission to speak when the situation 
demands. 
5. Choosing words so as to express ideas thoroughly. 
6. Answering questions in complete sentences. 
7. Using polite forms of speech: 'Thank you, Miss '; 
'Yes, John'; 'Excuse me, Mary'; and the like. ~ 
8. Greeting visitors and making them at home in the school 
room. 
Abilities in Written Language: 
1. To write labels in manuscript. (After the first few 
months the children may make labels to be used on charts, 
in picture books, and in other schoolroom uses.) 
2. To write one sentence 'stories.' 
3. To capitalize: 
a. The pronoun I. 
b. The first word of a sentence. 
c. The child's own name. 
4. To use the period at the end of a telling sentence, the 
question mark at the end of a question. 
5. To write simple letters, as the need arises, with help 
with the spelling. 
6. To examine his work with a view to improving it. 
7. To compose and dictate simple stories or descriptions 
to be written by the teacher. 
8. To set up standards and know '\Nhen they have been applied. 11 
8 
Educators seem to generally agree on the objectives for first grade 
language. Mildred A. Dawson says the major objectives of language 
teaching in the early grades are spontaniety and interest. Below is her 
list of major objectives for grades one and two. 
To help each child, at a level appropriate to his age and 
ability: 
Broaden interests and increase ability to share ideas. 
l1 11Language," £E.· cit., pp. 72-73. 
Expand and enrich vocabulary. 
Develop a growing awareness of sentence structure. 
Make consistent improvement in speech. 
Express ideas in writing. 
Establish good listening habits. 12 
Develop desirable social attitudes. 
12nawson, .22.• cit., p. 3. 
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CHAPTER III 
THE ORGANIZATION OF THE LANGUAGE PROGRAM 
The following paragraphs from the teacher's edition of Learn!£ 
Listen, Speak and Write seem quite pertinent to the writer at this point. 
The language arts develop in a chronological pattern 
that begins in infancy. The child listens and responds to 
language before he learns to talk; no child learns to talk 
before he has heard any language, for speech is an imitative 
process •••• 
Children acquire at home, long before they come to 
school, some ability to communicate through vocal language. 
The school introduces them to the language arts that depend 
on visual language •••• 
• Certain abilities permeate the entire area of 
language arts. Comfortable, easy connnunication through 
language always involves the ability to perceive the sounds 
of words and to associate meaning with the sound and the 
syntax of language. And whether we are taking in meanings 
or expressing them, whether we are using vocal or visual 
language symbols, thinking is involved. Whenever we 
communicate, we form sensory images, perceive relationships 
and organize ideas. 
Despite these interrelationships among the language arts, 
competence in one does not ensure success in the others. Each 
area has its own specific goals and essential skills, and an 
effective language arts program must make provision for 
specific instruction in each area.13 
The question, "What is the Language Arts Program?" is frequently 
asked by both lay and professional persons. Basically, instruction in 
the language arts is to give the child understandings and attitude skills 
regarding the uses of language and its organization. We now know that 
what a child learns in one language art affects his abilities in others. 
13:Marion Monroe, et. al., ~!£Listen, Speak and Write, Book 1, 
Teacher's Edition (Chicago: Scott Foresman and Company, 1960), p. 5. 
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As has been pointed out before, reading, listening to spoken language, 
talking, carrying on discussions, writing, and spelling are all closely 
related. Language is a major element in thinking itself. This is true 
because the ability to think and the ability to express one's self are 
dependent. It is more than the mere fluency and accuracy with which 
ideas are expressed. 
As knowledge of human development increases through 
many scientific studies, it becomes increasingly evident that 
the ability to connnunicate plays an important role both in 
intellectual development and in the growth of personality. 
Children at each age level have their characteristic needs 
for growth as well as their characteristic methods of 
reaction and response. As teachers learn to fit the language 
arts program to these needs and to these ways of responding, 
as they set realistic goals, and as they work through rather 
than against children's normal patterns of development, 
satisfactory growth in language will result. For the 
language arts program is both end and means. It develops 
skill in all forms of cormnunication through language, giving 
children increasing insight into the structure and effective 
use of their mother tongue •••• Language is the means by 
which children acquire knowledge and understanding in all 
areas of education and in first-hand experience in life. 14 
An effective language program is concerned with two major aspects 
of expression: (1) The ideas that children have and wish to express, and 
(2) The skills and techniques that facilitate the expression of those 
ideas. The effective language program must provide situations and 
experiences by means of which children may acquire ideas, as well as 
opportunities to express ideas in speech and writing. 
From the writer's experience, the findings of research, as well as 
observations of successful co-workers, the following general principles 
14National Council of Teachers of English, £E.· cit., p. 18. 
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appear necessary in building an effective language program: 
1. Language teaching should not be left to one period a day or to 
one teacher. The teaching of language must be carried all through the 
day in all subjects at all levels. The children are taking in ideas and 
assimilating them all through the day. They talk or write to communicate 
these ideas. 
2. The tasks in the language program should develop from the 
suggestions and interests of the children at that particular time. These 
experiences, needs, and interests of the various children may involve 
reports of individual experiences, learning social courtesies, discussing 
plans, telling stories or letter writing. 
3. The effective language program should consider the language 
needs in other subjects. Opportunities for listening, observing, reading, 
making simple oral reports, discussing and evaluating learning activities 
arise throughout the school day. 
4. Language skills are more readily learned when taught as the 
need for them arises. The children's understanding is keener when they 
have immediate need for the skill. 
5. Grade placements of topics in the language program should be 
made in the light of our present knowledge of child growth and development. 
In the first grade, oral reports and stories should be brief, and natural. 
Careful guidance should be given to lead the child into independent 
written expression. 
6. The effective language program should provide for the slow 
learner, the average, and the gifted child. The Weekly Reader is an 
excellent example of teaching all levels the same material. The slow 
13 
learner may be able to name the things he sees in the picture. The 
average child may tell in sentences what the various animals or people 
are doing. The gifted child may also tell how the boy in the picture 
felt when his kite became tangled in the electric wires. He may continue 
to explain why the boy should not fly his kite in that particular place 
and conclude with a good safety lesson for all. 
7. Oral language is of prime importance in the first grade. 
Growth in oral language abilities parallels other growth phases in child 
development. Children, like adults, talk most effectively about the 
things they know best. Therefore, relating personal experiences and 
telling about their family, home, and pets are favorite topics for oral 
language. As the first-grade child broadens his horizon through trips, 
television, radio, movies, listening and personal observation he may 
talk about many different subjects. 
8. Children should be given definite instruction in listening. In 
order to have oral communication we must have a speaker and one or more 
listeners. Today the art of listening is receiving more and more 
emphasis in effective language programs. The writer will give some ways 
of teaching listening later in this paper in the section on methods. 
By way of summary, Mildred A. Dawson says: 
A program of meaningful experiences calls for a develop-
mental program in language teaching that (1) takes into 
account the known facts of child development» (2) provides 
constant guidance; (3) is geared to the demands of everyday 
living; and (4) provides for daylong application. 5 
15 
Dawson, ££• .£.!!., p. 3. 
CHAPTER IV 
METHODS, MATERIALS AND PROCEDURES 
Experienced teachers are convinced that incidental teaching and 
activities do not take care of children's development in any of the 
language arts. 
To accomplish the goals for first grade language,the teacher must 
have definite material and plans for each day's work in listening, speak-
ing, and writing. These plans must be flexible and often grow from some 
on-the-spot happening, some news report from a child, or some particular 
interest of the class at that time. 
To help the first grade teacher carry out a good language program, 
there are excellent materials on the market today that have been prepared 
by experts in the language arts field. There is a wealth of excellent 
help in the teacher's manuals that accompany these,books. 
Each teacher must determine the materials and methods best suited 
to enable her particular group to reach the desired goals in the happiest, 
most effective manner. 
As soon as a child has reached the level of maturity which permits 
him to acquire such a skill, he should be taught at his level of learning 
how to listen. Later he will be helped to speak well, then to read and 
to write. 
If students are to learn that communication with their 
peers has point, that language is not a school subject but 
man's chief instrument of thought, they must have daily 
experience in worthwhile discussions. They must learn to 
listen sympathetically and critically to their classmates 
and not to their teacher only. All teachers must help in 
this learning by continuous efforts to direct discussion 
from stuygnt to student instead of from student to 
teacher. 
Listening 
The question may be legitimately raised as to why the 
schools should introduce the teaching of listening into an 
already crowded program. One reason is that it is the 
most used of the arts of language. Another is that listen-
ing, while it exerts a tremendous influence in life today, 
is often poorly done. At the same time, evidence suggests 
that listening habits may be greatly improved through train-
ing •••• 
Listening is an essential component of oral communica-
tion. One talks to say something to someone, and unless 
one is heard and understood, there is no exchange of ideas. 
Communication is difficult because words may not carry the 
exact meaning intended and because the hearer interprets 
what he hears in terms of his own experience. Listening 
involves more than giving passive attention to what is said; 
it is an active process, requiring concentration, under-
standing, and interpretation. Listening plays an important 
role in the home and in the play groups of young children. 
It grows in importance in school, where most of the instruy7 
tion is oral. It continues to be important in adult life. 
15 
Since the attention-span of a first grade child is short, and since 
attention span varies among children, he should not be expected to listen 
for more than a few minutes at a time. 
Activities which require listening go on throughout the school 
day. Records, games, riddles, stories, and jingles have listening value 
and are interesting for a short time. 
16 
Marjorie B. Smiley, "Do Your Classroom Procedures Really Teach 
Communication?" The English Journal, XLVII (February, 1958), pp. 81-85. 
17National Council of Teachers of English, .2E.• .£.!:!., pp. 75-77. 
In a recent publication of Teaching Trends, Marion Monroe gives 
us these games for improving listening. Here is how one child began a 
sentence and other children finished it: 
First Child: 'I hunted and hunted for my shoes this 
morning and finally I found them ••• ' 
Others: • 
in the toy box 
'Under the bed ••• on the davenport ••• 
• outdoors on the porch.' 
First Child: 'No, I found them just where they belonged 
- on the shoe rack.' 
This kind of verbal play stimulates active listening and 
sets a goal for the speaker in beginning an interesting 
sentence that has a surprise ending. Listeners must try to 
anticipate his meaning. 
Practice in forming a sentence from scrambled words 
also encourages good listening. A teacher may say: 'I am 
going to say some words - pony, has, a, Robert. Can you put 
those words together so that they tell us something?' 
To help children become aware of an and for as separate 
words, a teacher may say: 'Listen to this sentence. I ate 
an eggg for breakfast. I'm going to say that sentence again 
and leave out a word. I ate egg for breakfast. Who 
can tell me \ohat word I left out?' She can then try: 'I ate 
an egg ••• breakfast. 1 18 
In Scott Foresman's Before We Read, there is a large picture of 
mother farm animals and their babies. 
The children seem to enjoy talking about these animals that are 
16 
familiar to most of our local children. They learn to refer to them as 
the mother horse and her baby colt, the mother cow and her baby calf. 
After the class discusses the sounds made by these various animals, they 
listen to the "Farm Sounds" record by Scott, Foresman and Company. After 
they have enjoyed the record on several different occasions, they turn 
18.Marion Monroe, Teaching Trends (Chicago: Scott, Foresman and 
Company, 1961), pp. 1-2. 
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again to the page of mother farm animals and their babies. Now as the 
record says, "Baa, baa said the lamb," the child points quickly to the 
lamb on his page. ''Moo, moo, said the big red mother cow," and the child 
quickly points to the mother cow on his page. The second farm sound 
record gives only the sounds of the various animals with out mentioning 
the animal's name,and it requires close attention to listen and quickly 
find the animal that makes that particular sound. The children consider 
this a good game. 
When children enter the first grade,it is sometimes very difficult 
to get them to listen. The writer has had success with this plan: In 
a low quiet voice the teacher says, "I am. going to speak to you in a 
rather strange way. See if you can understand and do mat I say." Then 
the teacher says in a very quiet voice,"Show me your f-oo-t. 11 "Put up 
your h-a-n-d. 11 "Put your f-i-n-g-e-r on your chin." "Please s-t-a-n-d." 
This game can be used to advantage for a few minutes on different days. 
The teacher may vary it as she wishes. 
Children need to learn to hear and evaluate accurately mat is being 
said by individuals and also to listen to sound projected through mechan-
ical devices. 
At the first grade level the majority of radio and television 
programs deal with songs, rhythms, or stories. Listening for enjoyment 
is the main purpose of these programs. Sometimes the children can sing 
with the broadcaster or follow the rhythmic pattern with body movements 
or answer questions about the stories told. 
Some preparation before seeing a film, listening to a broadcast or 
listening to a record and a brief follow up at the conclusion help children 
18 
to listen with greater attention. Writing the name of the story on 
the chalkboard and listing the main characters in the song or story 
encourages better listening. 
Most parents will greatly appreciate a list of the better radio 
and television programs for children. 
Well-chosen records have a place in our language program. They 
help children learn to listen well. The teacher may ask them to listen 
for a particular voice or to hear again just how Mr. Bear talks in order 
to dramatize The Three Bears. 
Children also learn independent of the teacher's help by listening 
to good records. From well-chosen records they hear good diction, 
pronunciation and by repetition learn to tell stories in proper sequence. 
The following records may be used to advantage in a first grade language 
program: 
Kindergarten 
NURSERY RHYMES 
NURSERY SONGS 
PARADE OF THE WOODEN SOLDIERS 
SOUNDS AROUND US 
SHOEMAKER AND THE ELVES 
THE GINGERBREAD BOY 
Grade 1 
MANNERS CAN BE FUN 
GOLDILOCKS AND THE THREE BEARS 
CHOO-CHOO-TO-THE-FARM 
THE LITTLE ENGINE THAT COULD 
THREE BILLY GOATS GRUFF 
RECORDS 
cu 101 
MJV 26 
35719 
cus 8 
Cu 110 
cu 105 
cus 9 
MC 29 
y 341 
cus 10 
Decca 
Columbia 
Columbia 
Scott, Foresman 
Decca 
Decca 
Decca 
Decca 
Mercury 
victor 
Decca 9 
19 
Bailey, Harrocks, Tarreson, Language Learnings (Chicago: American 
Book Company, 1950), pp. 154-155. 
19 
The teacher must demonstrate good listening habits herself. She 
must be attentive to the conversation of her pupils and consider their 
statements. 
The teacher must be aware of faked attention. She should also 
guard against needless repetition. If a child has not understood, perhaps 
some child could report what the teacher said. 
Teaching children to listen well is probably best approached by 
frank and informal discussion of the factors that make a good listener. 
Paul McKee says the discussion should lead to setting up standards such 
as the following: 
1. The good listener gives undivided attention; 
2. He does not appear bored; 
3. He does not ask the speaker to repeat himself· 
4. He asks intelligent questions of the speaker.~O 
The writer wishes to add to McKee's list: (1) He looks at the 
person who is talking; (2) He does not play with anything; (3) He tries 
to sit or stand quietly when someone is talking to him. 
Children may learn proper listening behavior by dramatizing good 
listening. 
Evaluation should follow a lesson in listening. Skillful questions 
can stimulate discussion. "How did Little Indian let his father know he 
was lost'!" "How did Father Indian let Little Indian know he was coming?" 
11How did we show we were a good audience?" Good listeners should be 
recognized. Children should realize that they can improve their listening 
ability. 
20i.>aul McKee, Language in the Elementary School (Chicago: Houghton-
Mifflin Company, 1939), p. 109. 
20 
Several writers have offered helpful suggestions to help teachers 
in the cultivation of more adequate listening habits and skills in the 
classroom. These writers have stressed the importance of the attitude 
of the pupil and his need for help in adjusting his listening skills to 
different types of presentations; and they have cited the importance of 
checking, evaluating, and guiding the pupils' development. For example, 
Althea Beery makes the following suggestions: 
1. Provide an atmosphere conducive to listening; seat young 
children close to the speaker. 
2. Discuss with pupils the factors that make a good listener; 
encourage them to set for themselves appropriate standards 
for listening. 
3. Help children learn when to listen, what to listen to, and 
how to listen. 
4. Utilize every-day class activities to develop more alert 
listening. 
S. Provide children with the necessary background or 
readiness for each listening activity. 
6. Place emphasis upon what is said rather than upon errors 
in usage. 
7. Encourage pupils to demand meaning in what they hear; 
urge them to ask for explanations when they do not under-
stand. 
8. Check possible misinterpretations through questioning. 
9. Place emphasis on precision of vocabulary; help children 
distinguish between homonyms; explain new terms immediately. 
10. Provide, when appropriate, for interaction of the speaker 
and group during the listening period. 
11. When practical, see that action or interpretation follows 
listening. 
12. Check cases of inattention for defective hearing; compen-
sate by advantageous seating. 
13. 
14. 
15. 
As a teacher, exemplify good listening habits yourself. 
Be consistent in the formation of listening habits. 
Have a means of checking to see whether children have 
listened.21 
Oral Communication 
From the time the child arrives in the first-grade room,there is 
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opportunity for teacher-pupil communication. The teacher learns something 
of the child's language ability by the way he tells his name, greets the 
teacher, and makes inquiry about things in the room. 
For the most part, language in first-grade will be oral and 
include friendly conversation about home, pets, friends, school experiences, 
discussion of plans, asking or answering questions, telling simple 
stories, and informal dramatizations. 
Conversation in the classroom goes on all day. If the 
teacher guides this conversation skillfully, the child has 
constant practice in oral expression. Oral expression goals 
for kindergarten primary children are: (1) understanding 
when and when not to talk, (2) giving everyone a chance to 
talk, (3) listening to important things others have to say, 
(4) carrying your part of the conversation, and (5) disagree-
ing pleasantly with another person's statement.. Examples of 
conversation which help achieve the above goals are: (1) 
morning greetings, (2) planning the day's work, (3) planning 
special activities, (4) setting up standards, and (5) evalua-
ting individual and group work.22 
Most children enter the first grade full of eager anticipation. The 
wise teacher capitalizes on that anticipation. She must always have a 
wealth of ideas and plans ready for the right moment. 
21Althea Beery, "Listening Activities in the Elementary School, 11 
Elementary English, XXIII, 67-69 (February, 1946). 
22Baker, 2£.· cit., pp. 27-28. 
22 
The child's ability to express himself will increase as his 
vocabulary increases. 
The teachers and parents should provide new and varied pleasant 
experiences and contacts. If what the child sees and experiences is 
made meaningful to him,his understanding and speaking vocabulary may be 
enriched. 
Mildred A. Dawson lists these ways to increase the child's experiences: 
1. Through manipulative activities that involve handling 
materials, tools, and. equipment; learning new names 
and understanding directions; d~scussing plans and 
results. 
2. Through social experiences within the classroom, such 
as the 'show-and-tell' period, free conversation during 
certain activities, in which children may learn self-
control in asking or giving aid to one another, or in 
giving suggestions to one another. 
3. Through developing the children's social responsibility 
for receiving guests, extending courtesies and helping a 
new pupil. 
4. Through developing children's interest in the natural 
environment and in community activities by means of 
field trips that entail preliminary discussion of plans, 
training in observation, and eventual discussion of the 
total experience. 
5. Through having children observe and handle specimens 
brought into the classroom in connection with science or 
social-studies interests • 
• In the pursuit of all such activities, every opportunity 
for learning new vocabulary should be seized, and children 
should be led to sense2jhe importance of expressing themselves 
clearly and correctly. 
Dictating an experience chart following a trip or other interesting 
experience by the class can be of value in all language areas. The 
2~ildred A. Dawson, Language Arts Notes, No. l:. (New York: World 
Book Company), pp. 1~2. 
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following is typical of such a chart dictated by first grade children: 
We went to the park. 
We played in the leaves. 
We made a leaf house. 
Mary found a yellow leaf. 
John found a red leaf. 
We had fun. 
In dictating this chart, the children are learning to think and 
then state what they did first, next, and next. They are expressing 
their thoughts in complete sentences. They are learning to realize that 
the written or printed symbols represent their thoughts. 
Telling or Sharing Time is a time when the child may volunteer to 
talk to the group. They soon learn that if one child takes more than his 
share of time, other children may not have time to talk. Soon they 
realize that rules for Telling Time are necessary. As the children suggest 
the rules, they are written on the blackboard by the teacher. Later they 
are discussed, one by one, and some are eliminated by the children. 
The following is a list of standards set up by a first grade group 
for Telling Time: 
1. We have something interesting to tell. 
2. We listen when others talk. 
3. We talk one at a time. 
4. We talk loud enough for everyone to hear. 
5. We talk to the audience.24 
The first-grade teacher should feel a responsibility to help her 
pupils have audible speech, correct speech, good enunciation, and pleasant 
24 Baker, ££.• cit., p. 14. 
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speaking voices, and that they learn how to stand with poise and good 
posture before a group. 
It is most important that the teacher set a good example in all 
these goals. 
Recognition of accomplishment or improvement in any of these goals, 
such as, "I like the way you stood up straight and looked at the class 
when you talked, Gary," goes a long way toward making that goal seem 
desirable to Gary and the other members of the class. 
Courtesies in Talking.--Children may help compose charts of courteous 
habits and polite words. These may be placed where constant checkups 
can be made. A mimeographed copy may be given to each child to take home 
and explain to his parents the goals in courtesy we are striving to attain. 
SPEAKING MANNERS 
We take turns. 
We talk one at a time. 
We do not interrupt. 
We do not talk with food in 
our mouths. 
OUR POLITE WORDS 
Please. 
Thank you. 
Excuse me. 
You're welcome. 
Good morning. 
Goody-by. 
Oral expression is fostered best in a classroom that has a relaxed 
but stimulating atmosphere. Teachers must provide this atmosphere by 
helping the children: 
1. To feel it is their classroom. 
2. To feel free to express their thoughts and feelings. 
3. To retell experiences. 
4. To observe the standards they helped set up. 
Some children may be motivated by: 
1. Planning various centers of interest in the room, such as 
a "dress up" corner, favorite toy shelf, interesting pictures on a 
bulletin board. 
2. Taking trips to the school kitchen, supply room, furnace 
room, or in the neighborhood. 
3. Having the children bring toys or pets to school. 
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Dramatic Play.--Pre-school children enjoy dramatic play and engage 
in the most spontaneous type of creative play. This should be continued 
in first grade. It may help children: 
1. To learn health and safety rules. 
2. To relive and enjoy past experiences. 
3. To understand relationships. 
4. To learn to make simple introductions. 
5. To learn polite greetings and responses. 
The use of toy telephones may encourage good oral expression. 
Children should be encouraged to help make a list of good telephone 
manners. The writer's class made this list: 
1. Speak directly into the mouthpiece without letting your lips 
touch the mouthpiece. 
2. Tell who is talking. 
3. If you make the call, you should politely end the conversation. 
4. Limit your telephone conversation to a few minutes. 
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5. Call the right number. 
From one end of the line, a first-grade telephone dramatization 
might sound like this: 
"Hello! This is Nancy. n 
11Yes, Father is here.:: 
nr' 11 call him. fl 
We must remember that good manners, as well as information, can be 
communicated over the telephone. 
Every teacher should consider herself a teacher of speech all day 
long. She can encourage good speech, provide a good example for the 
children to follow, and avoid creating problems in speech where none 
exist. 
About eight or ten per cent of all children need speech therapy, 
beyond what the regular classroom teacher is able to give. 
Wendell Johnson has this to say concerning the need of day long 
awareness of teachers in helping correct and teach speech: 
Speech correction is essential to any program of 
education that is to serve the vital needs of all children. 
Speech is not something 'special' to be loosely attached 
to the 'regular' sc~ool program; it belongs in the classroom 
throughout the day. 5 
Children can learn to express themselves best when they have 
something to tell that is of real interest to them. If the teacher cannot 
take her class to the zoo, perhaps the next best is to show films of the 
zoo. Children should be prepared for a film and usually a valuable 
25wendell Johnson and others, Speech Handicapped School Children 
(New York: Harper and Brothers, 1948), p. 17. 
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discussion period follows seeing the film. Often the children will need 
to see the film again after they have discussed it. Most well-chosen 
films prove a very rich experience for children. This also gives them 
something of interest to tell at home or to their friends. Some of the 
following films can be used for social science, science, number work, 
health, and art, as well as being excellent language material: 
FI IMS 
Films for Special Occasions and Holidays 
HALLOWEEN PARTY 
CHRISTMAS RHAPSODY 
NIGHT BEFORE CHRISTMAS 
SANTA CLAUS SUIT 
A VISIT FROM ST. NICHOLAS 
5 min. color 
10 min. 
10 min. color 
13 min. color 
3 min./or color 
Traditional Carols Sung in Various Ways 
CHRISTMAS CAROLS 
CHRISTMAS CAROLS 
BOSKO'S EASTER EGGS 
THE EASTER SEASON 
Health Films 
CHOOSING CLOTHES FOR HEALTH 
HOW BILLY KEEPS CLEAN 
SOAPY THE GERM FIGHTER 
STANLEY TAKES A TRIP 
HOW TO CATCH A COLD 
SAVE THOSE TEETH 
HEAR NOW 
THE DOCTOR 
THE NURSE 
Safety Films 
ONE, TWO, THREE, GO! 
SAFETY WITH EVERYDAY TOOLS 
ONE LITTLE INDIAN 
9 min. 
11 min. 
8 min. color 
10 min.for color 
10 min.for color 
10 min.for color 
10 min./color 
10 min./or color 
10 min. color 
11 min. 
10 min. color 
14 min. 
11 min. 
11 min. 
11 min/or color 
16 min.for color 
EBF 
EBF 
TFC 
Athena 
Coronet 
Official 
Sterling 
TFC 
Coronet 
Coronet 
Coronet 
Avis Films 
CanNFB 
AssnFlm 
EBF 
Avis Films 
UW-Govt. 
EBF 
TFC 
Coronet 
CanNFB 
Nature Films 
SEASONS OF THE YEAR 
AUTUMN IS AN ADVENTURE 
SPRING IS AN ADVENTURE 
WINTER IS AN ADVENTURE 
AUTUMN ON THE FARM 
WATER, WATER, EVERYWHERE 
10 min./or color 
10 min.for color 
10 min./or color 
10 min.for color 
10 min. color 
10 min.for color 
Films about Pets and Other Animals 
CARE OF PETS 11 min. 
CITY PETS: FUN AND RESPONSIBILITY 11 min./or color 
FARM ANIMALS 11 min. 
CIRCUS ANIMALS 11 min. /or color 
FRISKY, THE CALF 11 min.for color 
SPARKY, THE COLT 10 min.for color 
Coronet 
Coronet 
Coronet 
Coronet 
EBF 
Coronet 
EBF 
Coronet 
EBF 
Academy 
Coronet 
Coronet 
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ANDY 'S ANIMAL ALPHABET 10 min.for color McGraw-Hill 
BABY ANIMALS 10 min. Young Am 
OUR ANIMAL NEIGHBORS 10 min.for color EBF 
ADVENTURING PUPS 8 min. Young Am 
Films About Interesting Places and Things 
THE TELEPHONE 10 min. Official 
AN AIRPLANE TRIP 11 min. EBF 
PASSENGER TRAIN 11 min. EBF 
HOLIDAY FOR DANNY 16 min. McGraw-Hill 
DAY AT THE FAIR 10 min. EBF 
VISIT WITH COWBOYS 11 min. EBF26 
FOOD STORE 11 min. EBF 
The language program for first grade should be rich in children's 
literature, both prose and poetry. The following list contains materials 
the writer has found helpful: 
Collections of Poems and Stories 
Arbuthnot, May Hill, compiler. The Arbuthnot Anthology. Scott, 
Foresman, Chicago, 1953. 
Huber, Miriam Blanton, editor, Story and Verse for Children. 
Macmillan, New York, 1947. 
Johnson, Edna, Carrie Scott and Evelyn R. Sickels, editors, 
Anthology of Children's Literature. Houghton-Mifflin, 
Boston, 1948. 
Martignoni, Margaret E., editor, The Illustrated Treasury of 
Children's Literature. Grosset & Dunlap, New York, 1955. 
26Bailey, Horrock, and Torreson,££.• cit., pp. 16·0-162. 
Collections of Stories 
Arbuthnot, May Hill, compiler, ~ for Fairy Tales, 
and New. Scott, Foresman, Chicago, 1952. 
Association-for Childhood Education: 
Old 
Told Under the Christmas !'.!!!· 
Told Under the Green Umbrella. 
Told Under the' Magic Umbrella. 
Child Study Association of America, 
Crowell, New York, 1952. 
Collections of Poems 
Macmillan, 
Macmillan, 
Macmillan, 
The Holiday 
New York, 
New York, 
New York, 
Storybook. 
Arbuthnot, May Hill, compiler, Time for Poetry. Scott, 
Foresman, Chicago, 1951. 
Association for Childhood Education, Sung Under ~ Silver 
Umbrella. Macmillan, New York, 1935. 
Brewton, John E., selector~ Under the ~ of the Sky. 
Macmillan, 1937. 
1948. 
1930. 
1939. 
Brown, Helen Ada, and H. J. Heltman, selectors, Let's-Read-
Together Poems. Row, Peterson, Evanston, Illinois, 1949. 
Disney, Walt, Mother Goose. Simon & Schuster, New York, 1953. 
Geismer, Barbara Peck, and Antoinette Brown Suter, selectors. 
Very Young Verses. Houghton-Mifflin, Boston, 1945. 
Milne, A. A., ~ We Are Six. Dutton, New York, 1927. 
Werner, Jane, editor, The Golden Book of Poetry. Simon & 
Schuster, New York, 1949. 
,selector,_ The Golden Mother Goose. Simon & 
~~-S-c_h_u_s-ter, 1948.~r---
Written Conununication 
29 
In the first grade such written language as the children do will be 
largely copy work. They will copy from a chalkboard or chart their names 
and simple sentence - legends for pictures, science specimens, and 
experience stories; usually these are composed by the children themselves 
and dictated to the teacher. By the end of the first grade most children 
will be able to compose and write simple sentences. They will need help 
in spelling. 
27Ibid., pp. 156-157. 
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Since children learn manuscript writing very quickly, they are 
soon ready to learn to write their own names. The writer makes individual 
name cards on strips of tagboard. These may be taped to each child's 
desk. He may refer to this copy when he wishes to write his name. The 
writer draws guide lines on the tagboard exactly like the ones on the 
paper on which the child is to write. 
The children whom the writer has taught to write and spell have 
easily achieved the goals for the first grade by the writer closely 
following the excellent teacher's editions of Learn !2_ Listen,Speak and 
Write 1 and 2 published by Scott, Foresman and Company. 
Many occasions arise daily in the first-grade class room which 
involve teacher-pupil planning with pupil dictation for teacher writing. 
Pictures drawn by the children and bulletin board pictures need to be 
labeled, rules need to be written, letters must be composed, sentences 
for experience charts must be written, and news items need to be posted. 
As the teacher writes,she often explains that each sentence must 
start with a capital letter. She shows the children that the period she 
places at the end of the sentences shows that is the end of their telling 
sentence. When they dictate a question, she explains that a question mark 
is placed at the end of a sentence that asks something. The teacher may 
ask the children to watch as she writes and help her remember to start 
each sentence with a capital letter and end it properly. 
The writer has found that children are very eager to compose exper-
ience charts. After they learn to write,they like to copy the experience 
S:ory and take it home to read to their parents. If it is a long story, 
a mimeographed copy may be given to them to take home. 
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Last winter an interesting experience story developed in this 
way. The children watched the snow falling and could scarcely wait 
until noon to make a big snowman. But by noon the temperature had 
dropped so low that no one wanted to stay out long enough to make a big 
snowman. We quickly put into a bucket all the little balls of snow that 
some children had been brave enough to mak~ and we all hurried back into 
the warm schoolroom. Then we made a nice little snowman and stood him 
in a large tin pan. The children looked at him from time to time all 
afternoon. Some even told what was left of him "good-by11 as they started 
home in the later afternoon. The next day they dictated the following 
story: 
OUR SNOWMAN 
We made a little snowman. 
We stood him in a pan in our room. 
The snowman melted. 
Now he is just water in a pan. 
We are going to put the water on 
our plant. 
The children were given time on two consecutive days to copy the 
story. They drew pictures of the snowman in various stages on their paper 
and proudly took it home. 
The writer is fortunate in being able to have school news broadcast 
over W.L.B.H, Mattoon, Illinois, at 4:30 p.m. each school day. This adds 
interest to writing ~News each day. This is a typical page: 
OUR NEWS 
Jackie Hagan has a new baby sister. 
Her name is Patricia. 
Mary Brown brought a turtle to school 
today. 
She found it near the lake. 
We learned a new song about a puppy. 
It is a funny song. 
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When the children are able to write, one or two children are chosen 
each day to copy the news to send to the radio station. They are greatly 
pleased when the radio announcer remarks about the nice manuscript writing 
the first grade have done on their news sheet. 
While in the first grade,the writer's class completes all the work 
in 11 and 12 of We Listen, Speak and Write, published by Scott, Foresman 
and Company. There are many interesting lessons in these books to help 
children learn to spell and write in the light of modern research in 
teaching spelling and writing. 
As material is either copied or dictated by the children, there are 
many opportunities for the teacher to direct attention to correct written 
language form. Sometimes this teaching should be incidental, while at 
other times direct emphasis should be given. Bailey, Horrocks and 
Torreson say: 
At this level, children need to learn the following: 
A sentence (both telling and asking). 
A period to end a telling sentence. 
A question mark to end a question. 
A comma after the greeting of a letter. 
A capital letter: 
to begin the first word of a sentence 
to begin the names of persons or pets 
for the word I 
to begin the first word Qf the greeting of a letter 
to begin names of days.2~ 
28Ibid., p. 75. 
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Many children have experienced the joy of sending or receiving a 
letter before entering the first grade. They have told their mothers 
what to write to grandmothe:i; and their grandmothers have written to them. 
So when the need to write a letter arises in school, they already know 
that a letter carries a message and may give pleasure to the one who writes 
the letter as well as to the one who receives it. 
Early in the first grade the pupils may suggest that they write to 
a sick classmate or write to thank a mother who has sent cookies to the 
class. They soon learn the need to write invitations to their parents 
to visit school. 
Paul McKee says, 
Letter writing is the most fundamental instructional 
job in written composition. In first grade the great 
majority of the work in letter-writing will involve only 
composite letters. These will be in the form of simple 
notes. Individual notes may be initiated during the latter 
part of the first grade.29 
During the past year, the writer's first grade enjoyed the letters 
each week in their Weekly Reader from Happy, a dog, and Buddy, a bear. Late 
in May the children decided to write letters to Happy and Buddy. Following 
a discussion of ideas on what to write to these animals, they chose to each 
compose a letter. The writer wrote any words they asked for on the chalk 
board and they worked happily, knowing their letters would really be 
mailed to Happy and Buddy. 
This letter is typical of the group: 
DEAR BUDDY, 
WE LIKE YOU. WE LIKED YOUR LETTERS. 
WE WENT TO THE PARK. WE HAD A PICNIC. 
WE HAD FUN. 
LOVE, 
CURTIS STEELE 
29McKee, .£E_. cit., p. 171. 
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How happy these children will be next September when they see the 
card Buddy and Happy sent to them! It has a picture of Buddy writing 
at a desk. He says, 
"Dear Girls and Boys, 
We were as happy as honey to hear from you. 
Thank you for writing to us. 
We hope you have a safe and happy summer. 
Love, 
Buddy 
Happy11 
The writer feels that letter writing is meaningful to these children 
and that they will be happy next term to carry on further correspondence. 
We know that learning how to make sense to a child is important. 
Interest and purpose are vital elements in motivation. When a child feels 
a need to write a letter to an absent member of his family or to a friend, 
he is using his own drive to learn and should be given any help he needs. 
Evaluation 
Evaluation is an essential part of a good language program. Recogni-
tion of progress needs to be made often throughout the school year by both 
pupil and teacher. "Jane, that is the most interesting story you have ever 
told." "Each child made a contribution to our Sharing Time today." Such 
connnents from the teacher give recognition of growth. "I never say 'git' 
anymore and I am teaching my little brother to say 'get,'" is a typical 
comment of pupil self-evaluation. 
The teacher will want to evaluate the progress of the class as well 
as of individuals. She will check to see if she has accomplished the 
objectives set up at the beginning of the school year. This check list 
may serve as a guide: 
1. Does the child listen attentively? 
2. Does he express his thoughts in complete sentences? 
3. Does he use expressions of courtesy? 
4. Can he speak clearly? 
5. Can he tell stories and events in sequence? 
6. Has his vocabulary increased? 
7. Does he show increased interest in stories and poetry? 
8. Has his skill in writing increased? 
9. Is he making fewer mistakes in language usage? 
10. Does his story on the last tape recording show improvement 
over the one taken early in the term? 
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Some school systems furnish a standardized test in language for 
first grade. But if this is not furnished, a teacher can examine single 
copies of tests or workbook material in order to make simple work sheets 
to test language usage. Learn!£ Listen, Speak and Write 12 of the 
Curriculum Foundation Series gives a test in spelling and writing with 
definite instructions for giving and scoring the test. This test is to 
be given at the end of first grade. Parents must know the objectives set 
up for the language program in order to properly evaluate the progress of 
the child as indicated by the report card. 
Free observation in which a child tells something he likes in a 
classmate's story or supplies a better word for a poorly chosen one, or 
remarks how well he could hear Mary's story today, is one of the best 
informal means of appraisal. 
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Recommendations 
The writer believes that constant revision of the language program 
in the light of new materials and literature on communication research 
is .necessary. 
The proper use of educational films, records, tape recorders, 
bulletin boards and other audio-visual aids is highly recommended. 
The writer recommends the use of a good workbook such as Learn _!:£ 
Listen, Speak and Write of the Curriculum Series to help teach writing 
and spelling. The writer also has success using large primary pencils 
with soft lead and primary paper with special ruling. 
For an effective language program, the writer recommends keeping 
the class size around twenty-five in the first grade. Then one can more 
easily have informal groups for class discussions, allow each child more 
time to talk and give more individual attention. In a small class, the 
teacher can take better advantage of language learning opportunities 
that occur in a spontaneous manner. 
The writer also recommends explaining the language program to the 
parents. If they understand our objectives, there are many ways they can 
help their child achieve the goals we set for good listening and talking. 
The writer recommends that the classroom be used as a workshop. 
But certainly the workshop should be as attractive as possible with many 
centers of interest. 
These things all help to make the language program more effective. 
BIBLIOGRAPHY 
Bailey, Harrocks, Torreson. Language Learnings. Chicago: American 
Book Company, 1956. 
Baker, Zelma W. The Language Arts, The Child, and the Teacher. San 
Francisco: Fearon Publishers, 1955. 
Beery, Althea. "Listening Activities in the Elementary School." 
Elementary English, XXIII, 67-69 (February, 1946). 
38 
Commission on the English Curriculum of the National Council of Teachers 
of English. Language Arts for Today's Children. New York: Apple-
ton-Century-Crofts, Inc., 1954. 
Cunningham, William F. The Pivotal Problems of Education. New York: 
The Macmillan Company, 1940. 
Dawson, Mildred A. "Oral Communication." Language Arts Notes Nos. 2, 
~· Chicago: World Book Company, 1956, p. 2. 
Duker, Sam. "How Listening Can Be Taught.' Instructor, LXIV, 35, 76 
(May, 19 55) . 
Early, Margaret J. "Suggestions for Teaching Listening." Journal of 
Education, CXXXVII, 17-20 (December, 1954). 
Educational Policies Commission. Education for All American Children. 
Washington, D. C.: National Educational Association, 1948. 
Johnson, Wendall, et. al. Speech Handicapped School Children. New York: 
Harper and Brothers, 1948. 
McKee, Paul. Language in the Elementary School. Chicago: Houghton-
Mifflin Company, 1939. 
Monroe, Marion, et. al. "The Laxy-Daze Arts Program." Learn to Listen, 
Speak and Write. Book 1, Teacher's Edition. Chicago: Scott, 
Foresman and Company, 1960. 
Monroe, Walter J. "Language in the Elementary Schools." Encyclopedia 
of Educational Research. New York: Macmillan Company, 1950. 
National Council of Teachers of English. Language Arts for Today's 
Children. New York: Appleton-Century-Crofts, Inc., 1954. 
Smiley, Marjorie B. "Do Your Classroom Procedures Really Teach 
Communication?" The English Journal, XLVII (February, 1958). 
State Superintendent of Public Instruction. Illinois Curriculum and 
Course of Study Guide for Elementary Schools. Springfield, 
Illinois: Vernon L. Nickell, 1945. 
39 
Strickland, Ruth G. The Language Arts in the Elementary School. Boston: 
D. C. Heath and Company, 1951. 
Tidyman, Willard F., and Marguerite Butterfield. Teaching the Language 
Arts. New York: McGraw-Hill, 1951. 
White, Margaret L. "Language Arts in the Elementary Schools of Cleveland." 
The Packet, III. Heath's Service Bulletin for Elementary Teachers 
(November, 1948). 
